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A NV—2 THERHEIZBIT A
HEEANRY S LDdH5H
|03 A ATEIY S 1%

L fE - RE EF
1. [T LI

A, TRTOFELPEEFERICBNT, BYULTEOT THEZ %5
L)AL 7 V=2 THE (inclusive education) (AT 72T ARG H
o AVIN—VTHER, FLO—AVL)DEVEZEERETLEV)HEE
HERLLT, IXRTOFELZADARACHE VAT LeHEL, TOHT—A
O EYDHEEFWN=— X L7-HE R LFEH GBRERER) 2BV, 1789
L5550 THL (UM - £F, 2004) 2006 F12FEHEAER BV THRIRS
N7z [EEEOHEMIZET %54 (Convention on the Rights of Persons with
Disabilities) | T, B2 \DH 25 AN405 [BETOOEDOEVIIEDOH S A
YOV THEE] AZTONDL LT LI ERIBEI N, HARBIFDS [H
4912 2007 4RI FA L, BUEHLHE IS 72 MG 2 k0 Tn 2 (SCBRHAA,
2008)

LYo NV=Y THEERFEBRT L2012, TELEOFEN, FAHN, 114
B, HEHNE2 =X THEXBEFIMLETHL I EFBHINTV S
(Koster, Nakken, Pijl, & van Houten, 2009). ZiLF TOWFETIE, T
DF-EL 2 BEFMTHETLHE, BIACODHLTF &b ORESNORE SR
DT &b EDEHRDV R SR E, W OPOFRE Cdg=—X) »FkEsn
TWwb (Bl z X, =g - £, 2012; Freeman & Alkin, 2000 ; il - HAE
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< 3FI, 2001) . HESHIZBWTS, ZETFT Y ANX—2AF (evidence
based) & HHEATKD LML L H I > TETWLHT (OECD Centre for
Educational Research and Innovation, 2007/2010), HARIZBWTH 1 >
V=Y THEEEHES 5 LT, @EAERICBT 2 AR IRICONT, FEET
—FIIHDL TV AEEA LT T LENH S, 1, TI TV LIRE
i, BHEHBIIBIE2FEDD=— X% 723720 E SND, REEm
R L EOREDZ L 2T,

e, HAROR/NFFEROBEFRIE, #6.5% OFH L 7-13TENIIHE
LWIREEZ T2 2 BEAEFENALE L T 5 CCERH#E, 2012a). F72, /)
HEERE DO FERISC IR TR 3 4 BB AT 16 T, BRI (g
B, HEER) ICTEEET LR EAMEIIN 65 T ATH L CUHFEE, 2012
b)o HRIZBUF A X7 V=Y THEOERD2OIZIE, ThHDFLbE
EHEFRICBNTED L) IR T 200, BANL IR HEIE S % 9550
e HIZLETH b, AR IETER, BEFVRFEIZL > TRR L7120,
A2 I NV=Y THEOEIDI2DIIE, TNENOREICIT 53R %
BET L T BB D B,

HAD /N ZER DR RIS R AR DO REEGED ) £ 38.9% & 5O L DN, H
PUE - [HEES 0D B REAEEDS TH D CLHFHAE, 2012b). HEFEA
N7 b7 AEHN (autism spectrum disorder ; LT, ASD &5 3%) X, i
HEOMESWHEIER, #aaIa=r—2a YIS MR R E 35
FEREATNTH S (American Psychiatric Association, 2013), ASD O & %
TEbix, EFLoaIa=sr—va roWEESOMIZYL, WRTERIEEO
WO BEZOWL S L, BEFRTHEEL TS LT, RETREFIE
Hho Lo TARTIE, A7 V=V THERBMIZB TS ASD Db 5T LD
ZDoWT, HRZHOLIED L) BT — AW D 500 Lz, BiZ, b
FLOD X RHEBE RO ASD OB 5T EH I LT, TOIERMRLA v
—VTEELIICB VT O HEIFE SN T E7ATEIN I (behavioral support)
WZOWTHELL, SBOMFED FIEIZOWTIRE L7z KETCTIREY, 1>

P2
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I N= Y THERBMIBIT2 ASD OH2FEBIZOWT, L0 L) B3k =
— AN B DI OV Do

2. HMEANRZ FF2DH5TELD
L7 NV— THELHEICBIT AL E=—X

BEOARDEBFIZBWT, ASD DI T b, BEFEMTHEL X
TR e, BEFRICTEE L 220 @RIEEHE L2 FIH L T 2546, 55
IARF - FRITEFE LT b GBEFRAIRFEOHR - HEOBRIZ [
WNAT OB, BEkA B ahR DD, 4 ¥ 7 V=2 THEIZBWT, ASD
DOHHTELREDL)ICHET H2OPHEFT 5121E, ASD OH 5T L&A
WEFMTHEEZT LI, L0 L) HRE CHE=—X) 23 5O iEs
FTHLENRDH L, DT TIEINIZOWTHENS,

FEWA - A% - b (2001) (X, ASD ©H % BE BEEFROLATHE %
JTW5 104, ERIEEHEAZFIH L TW5D 17 4, HHEERICIEE L 0F
FWFNSLHNAT 27 £4) OWEFBICBI 2FEICO VT, @EFHOHE
FEH 54 42 R & LIZREM R 21T o T b, AL, EE L TR
LT ON0L, EfE - BB TIET OEEEE TSINT & 50
ZnZl (HEL7254 41 48%), RETIE Ny PRIV EF— L DOH#E
BHRTSBMTER NI L (54 %P 70%), F% - WL - FEASCIIEN
HEATERNWI & (54 4 63%), RAREHTIIIGEL RNV & (54
ZHBT%) THotzo TNHOFREICIE, ASD DH LT ELDHEMT I 2
==y a YRUREFEOREE S, ERTEIZ L5 LOETFE, HEODLD
R B BRE L7-BR, o 2 EBE L Twb EER OND, Bl - )
& - FF1 (2001) OWZED 51, ASD OB 5 BEOBEFHMIZBIT 5 HE=
— AL LT, KELHTT, BESMEMDIZE & OLH L V) 2 DD
ONAEZEDGNbE, WIZBWTY, ASD OH LT &L &, FLERHORED
VOV ELEFR UGAITCHET A, ASD OH 4T Lot
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E DTN R T B3RO VBRI S LTV % (MacMillan, Gresham, &
Forness, 1996 ; Ochs, Kremer-Sadik, Solomon, & Sirota, 2001 ; Sale &
Carey, 1995)

T 72, FEBRECE O O FERISGRECE PR 18 S ITRAT L 7212 IS FE G S 7z
AT, EEE - K (2012) 12X AMANESDH Do A - EHE (2012) ©
WFFETId, BHE - (BRI Z & ORISR RO WE DS, MR
RHNAT o 72BN ED & D % ERE N S 2 0h, HEHEMZ R E L CERIHH
FIZLDRET LTV b, RN S, BENTORES OBMEHLHRELE L
T, REFRLTII 2= r—va Pl cwianz e, BERLOMDY H
DU RRPEE S VI EDPEIT LN T WD, Tz, @EFRIBEH O 30
%D [EFEFDLILT, TRBIELTE Y] LFELTnE, BEMDORE
T RO 5 RO LI A, BEARNIZBWT, EDX)I2 ASD Db
A1 ELEIET 50N, BENTHMEO ST BHHEBY IR L T
K EDUFEPHS Lo TV D,

PEDXHIZ, ASD D& 5 F &b 2 @E SR CHET LB, ESM
e, [ CFERoME & O EED L7200, BRIV LEL
ENTVD, BRHRTIRAIT) 720101, XBOZENEZWMEICT S 2 LHh %
HThbo FEMGHIZBIT 2 WHEDOERRES X OITEIBISICEONT, HF
BB 2 TFEb0ESIME, MH & O & I EEAIM 22 MET T 5
&, BEESMEFEIN) AMTTEP, oFEd LR UEE 23 517E), #
ORI ITTEIZ &L LTIRZ D 2 ek, F72, M & ORI,
TR FRIGEENC BT A ME DR &), ThbbM L ot EEH
ELTHABEWVHIMEND S, Koster, Nakken, Pijl, and van Houten
(2009) &, A > 7 V=2 7HEOZWMWE L L &S] 02 TH
D, HEHAHBIIBITL2FELOHEBMOFLLERZDIE, FELRLOME
HMEEHTH D LT 25,

EHETH, A7 V= TEEHEIZBITS ASD OHh b7 L b D [H3E
ZHATE ] R (IR & OFSMENER ] 1233 2 3C3%0°, Rl - Wk - <Fil
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(2001) =fE - fEHE (2012) OFZEA»S bREND L )12, FfFshTw
b0 ZOXH)BHT, ASD OH 5T EH DTS DITEI 2 SRR R
FHEENTWET 7a—F & LT, SHITEHHT (applied behavior analy-
sis) (ZHD L, TEISIEDZ P 515 (Crosland, & Dunlap, 2012 ; Har-
rower, & Dunlap, 2001 ; Koegel, Matos-Freden, Lang, & Koegel, 2012)
[LASD D% 2T ELTHh-TH, EHESMO L OEGIREDN D B D2
& DED & A SWHEAMERDEF 200342 N X o TRE 575
TESIRIET £ A X Yt D720 OB A ZFF D, TIUIHED VTR
MRS E R RET bo T2, FEAET — F IZHED W TIERR) A & MEE T RE 22
T, HEBISBCBI LT Y AOERBICEBNT 2 2 LAk D,

3. ATEI SR DO AIZ DN T

ITEINSEETIE, HATEI2 A LB L OMBEEH OB L2, B
2 ATE A R L L CIAREAT ) o BB CIRR72A ¥ 7 Vv — 2 THERHICE
7% ASD OH 5 F &b OFRE, b bRESITE) & MH & OtSIHE
ERIZOWT, FEINZBEORMATIZED L) ICHA SN LD (TR A A
YEEINDBDOH) IOV THNRD,

BESITENG, BEEIMTON TV LHEICBIT2T 0L, ZORFAOR
5 (Hlie b E05) COMAEERE LTI A ZEDPHRSL, BEMIC
&, BEHBHIZBNWT, ASD OdH 5T ELHED L) IR (FFEORER
FR%E) IZBWT, EOXHIATEL GREICIDMA TV Dh, hofT
B LTWE00RE), FOKBELEDLI T 14— F)Ny 7 2% HEO
BEPOETVWEONTYARAY M5, OB, ITBIOERIORI - FlHIE
FATRGR, THOEBEDORI - FHIEHER EMHIN D, [TEIOLITFER EHER
bEODTTEAAYITHIET, ASDOHLTEDIF, EDL) ifE -
RO WG 2 EDPHKDLDOD, EDEI BT — KNy 7 %F5
EHEICECMDMDL20H, HRETHLMPIIT S, 2L T, TOXHIRTLH
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TITHL (A) 178 (B) #HE (C)

%2 #H S IEOHR AROEIZIOY M Iz TH 59
REDERTHEATVS | BOREIZGE L2 b REDEEE T 5

Fig. 1 B30 RAA

ARV MIEDSWCHIRFEEZRETH LT, BESMERET L7200 &
DERRSENERE T L 2B E T 5, Fig. 112, ATEINSHE O A
DWW, BlE & BITRT,

ASD OH 5 F &b O & D EMHENEHRS, ASD DH2FLb L, £
DRFOBE (o1 &b RHlliz E) LOMEERE LTI 2 2 Lok
bo MBEBNDBXNTEEFELTS ASD OHLTELD, EOLH RKNT
T, MEICEBE T2 ehHRkLDD, ZLTZORKRELED L) BHILE
M (B BVIEEEZR &) DOETWEDORTEAAY Mt b, DI, i
HMAED L) BB &2 F% L2BIZ, ASD OH 5T 3@E 20 s L,
FOREE, ME (HDHVIREA) ZEDX ) BRIEERETONT LA XY M
o COEHECTHAAY I THIET, ASD OH 5T D LA D&
MEAERABED L) KA TICBVWTERLRT L, LX) BfERICL-T
HEREINTVZOPHLRIIL T, ZLT, TOLIRTEAXY MIHE
OWTHEFEERRET S LT, HEWHEEREZRET 27000 L) H%)
BEBANLBIT L ERHNET B,

Dl XSz, 417 Vv—2 THEBELEIZBWT, ASD OH 5 F b 1xt
T LEEDPMEE SN TV LIESINEME & OMEWHEIERIE, TEbe
BEEOMEEHE W) BEPOWRZ L ENMETH L, T LT, ZOMHAE
EHZ VP EFLERESE T REZRFE LT 2 EilE > T, REN%
TIEEAIT) LWL e Do KEITIX, ASD O 5T &4 L FFOBEE &
OHENER%Z, 4 v 7 V=Y THERBMIIBW T EF I Tn
12, ED XD % BARNEEDSER O, ITEIRNSRO FEIZ O W TR
5o
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4. A7 NV— THELGHICBI S
HEEARY ML DH5F &SR 2478 D J7iE

4-1. BATEROEHEIZ L 5%
WEICBITA2BELTIIBWT, ASD ©d 5 T b, &FERZ21) Tk
Y LATEIOBRTVH L W LD L, TO L) i, BRNICHE» AT
B ELT, WYLRTEHOERSET Z EI3ER%ETH S (Crosland &
Dunlap, 2012). 2D X 9|2, @Y LAITEIOERZYIT A 72012, TEIOER
RBETHICRRENLHEOZ L% 70y 7 ISR (Miltenberger, 2001/
2006) . ERMIICIE, FREAHEL ooy b, EYURTEIORTETERA
THIMT2Z %W, 70T MIEEND, 70T M, #HESWHITEHO
WEIZHNDEZELUHETH D, ASD OH 51 & b IIME~OMH E »1F 054
BWZEDHMSNTWADS, Taylor and Levin (1998) 1%, ASD ®®» 5% 9 i
DWREIZ, & O LoaE LcRHEME CIRE)T 2 iRz R0, ZoiREz
MENDOWE 2T T Y TP eT 2N AT, 2R, KRAHTS
BEPT7ZTTRL, BEFRIIBT AEEOME~O@ X 20 bl
72

%72, ASD ®H» 5T b1, FFOREZMII L CTEILEZ RS (RELT
BERITRE) BEssHY, LA L), WHEEELZ) T L
BEF YA H A (American Psychiatric Association, 2013) . % F#L T
i, RN X > THEBBIZITH) 2D Y, BHEHNTITH B O EILT %,
R - A% - FF1b (2001) OFEICBVTL, KEOHHIZB W TIE 20%,
THEOYHTIE 9% DA, ASD OT &b OBREBHIC BT 5 WS %
HWELTWD, ZOL)BEE, ASD OH LT bzt LT, EEH»FHl<T
D L) REMETBORMICG 252 ET, PR CROEEIZBNL Z LA
W SN TW5S (Flannery & Horner, 1994), 2O & 9 &L L T,
754 3 7 (Schreibman, Whalen, & Stahmer, 2000), fHEA 72— )
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(Bryan & Gast, 2000) 7 &% %, Schreibman, Whalen, and Stahmer
(2000) (&, HETREOBICHETEZ2R L2340 ASD OH5HFEH (38
~6ik%) I LT, BELCWABEORGERE LY T4 2, BEIRNICAE
RN (TI43I07) BITo7z. ZOME, MHREIT 2 BEORBEITENLIN
VEZIIRONLL R, FHOBH~BHT LI, ToRRIEKMAL
720

Do Xy, #YRTE% R 200 EITE OIS 2 5338 ik
&, ASD ®H 5T EL I L TEDRPELEIN TV L, HADA ¥ 7L
—VTEEBHIIBWTY, EEZMPMOTF &b & OHEIHESER IR $
LEBELTHWAZLEDPTETHLLEEZ DN,

4-2. BT IARI A MNE

FERISCRRSAAAERE T 5 HPE - B0 H 2 WED 50% LL LAY,
TN STNAT o 7283, NMIPLETH B Lt s T b (BRI
BHERGIIZETT, 2008) LA L, HARZEE VMO LS ~DIRE - 3L
D LTI % S 2 WESENHIC BV TE, SHEEDPHIZ ASD Obh 5 F &
bORIZO ROV E L WG EDRDH L. Tz, FEIFEREIZE
T, AR EDT LD ORI OWTEE L T2 BB 2 TEHR A o
TYH, EEDVHEND ERBEOLRATE NS 2 2 LA L CHESIN TS
(Stahmer & Schreibman, 1992), Z U, ZEEHENL Z LI2E->T, Al
BE7 4 — FNw IR by, TELMPEEYRITEIZ L2 ERZRORRIE
BYoh672e#E2 515 (Harrower & Dunlap, 2001). =2 T, KADS
DEBIKAEL B WLEFBL LT, EV7<vH T A2 M (self-
management strategies) %% %,

TNV T7ATAY MER, FEDICAHOTEE AT A b (BE) &+
LHETHL. YV T7IAT AL METIE, FELITH LT, #YRITEOH
SNOHEOR, BOOTEoOBIEE, B 0iTE % b D TH o 72 DR -
RLER, BYIRITEIE LBROBHCEILZ E12onT, BN TS 28R 5
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(Miltenberger, 2001/2006) ., ZNIZX > T, FE&LBE L OMEMEMNE L
FARBEIEOND LHIZRY, BINEEDNS (Koegel, Harrower, &
Koegel, 1999), F72, RAD»S DL T AMREN WL T LI LI2L-T
oFEd EDOMEER XTI BREAEMT 5 2 L IZ¥KA% (Crosland &
Dunlap, 2012)

Callahan and Rademacher (1999) |, %W F#MICFEFET 5 97D ASD
OHLWEENGE LT, VT AT XY MNERERFITENCG 2 580 F
EMEEL72. by bT— T O EPEo 2B (FOTFEMEEIL 2 5), 3
BIZILD MO T2 &) 2o T, WREAHS TRy — MIRRAT S
WADATh NIz 8T — MidMlc, ZoHOHEE, wRIBOHCZED
IR S & Glek$ 2255 T Sz, BRI O B CRLEROIEME S % 5Lk
L7z AENEH O BIELER E, BOLEOIEME S0 LT, MRIEITHE %Y
LR TIIRTRELRRA V b2 EBONT TOXI BBV TIAI XY MERH
W RER, NRIBOREEESHINL 72 TS, EE KT HY L TR
B 5 2 LA EOWMED, XEHLIVELN,

TV TR T XY M, ASD OH 5T Ed ORESIATHIOLFEITH LT
SEMTHLIEHIRENTEYN (Koegel, Koegel, Hurley, & Frea, 1992),
AV NV—Y THEBEIZBT S, ASD Odb 5T L b OEESM, HEWT
IR T 5L LTEOREMEDPEFLEINTE TV S,

4-3. PR

g & OIS EEHICHEEDH S ASD OB LT b LTiE, 1>
7= TEERE ZF0IZ, L O SAEEHoRINE B L LzAT
B EONEN L ATbNTE L, 20k ) T, FEbEL0HERH
HAER % RADEEENT 5 J5H: (ASD b5 T LISk LT, i
WTB LML) TiE, FEOPHSWHENERZ1T) B % STRICED
BWEDTRBPENT VL, FRANEDIFRIZL > THRONIZHEH ATV
(social skills) &, fHHI~NEBHEICKERIELZVWZ BRI TS
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(Rogers, 2000)s =D & ) % HIZ DWW TEE S NATEINSE D 705, i
AP CTdh % (Disalvo & Oswald, 2002)

{hfE /% (peer-mediated intervention) 1&, ASD ®» 5 F&H L FH L
FEROBEP DR VTEH (M) ICATBNSZRROTRE 282, oMz
HLETASD OH 5 F LD OFEM A F )V OUER#Y) 2 th & 09 EAEH o 1
M%K% F5ETHS (McConnell, 2002) . S HL T FE T, ASD Db
L1 EDLOHEMAX VO (Bass & Mulick, 2007 ; Harper, Symon, &
Frea, 2008 ; Laushey, & Heflin, 2000), fiiff & O & WA EEH O
(Goldstein, Kaczmarek, Pennington, & Shafer, 1992 ; Kamps, Royer,
Dugan, Kravits, Gonzalez-Lopez, Garcia, Kane, 2002 ; McGee, Almeida,
Sulzerazaroff, & Feldman, 1992 ; Pierce & Schreibman, 1995 ; Pierce &
Schreibman, 1997) IZx} L CHWOHNT &7z, F 72, MREBEAEE, MPRAS
ASD DHLFELEMBTHILICL T, 417 V=Y THERBEIZ BT
LSO #E (Carter & Kennedy, 2006 ; Carter, Sisco, Melekoglu, &
Kurkowski, 2007 ; Kamps, Barbetta, Leonard, & Delquadri, 1994) T %)
ReBITTw 5,

P 2 IS L2 ERETgE & LC, §ER AR SR AR TR § 5/
4D ASD O % RHE G RIE) &2 G RIBAZEGIAT < HH 5
W) O 8 L DRAREMIZBIT AHAWHEEROMME B L L%
fio7z (BEIL, 2018), MAEL LT, FIIRAMERIIHRIL & MM 3 440tk
SRRz WMESPERGINIE, IR NEE L —FIcHENS 2
EDBIEIN T, BEPEES 5HEZ Vi, ESsasoBek, 15
[ A OV IR 2 0 08 & AR 8 4 Zxt L CIRIRELCAT o 720 FHTOITEIER S 12
EoT, MHPED L) ITHRBICEHE 2T 5 &, FREPRIST 22 L0%
VORISR, ZHCED O TH R A F VIO 2 F )L 2 3E L
2o FINAMROBALEZWETT 5720, RFROBLELTIC BT A58
DFENERTE L L ORI FARDOIBES & oKW ESERICOWT, 1TEIE
BaiTo720 SMADOKER, WRIB & MHOKRAEEHIC BT H2HAOHEER -
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MBI L 720 BESERHEITNA TR A X VAR ZAT) & X 03
RTHLZ PSR o7z T2, MARRIIISR AR BT D I23EY
AR L L, NREOREREFATE OMMABE SNz L Lo
AbrZtk, RAFEMIC BT DALRBMESERIZED Lz ZOFRDP S, ES
R DRBGE &\ o ZZBREEFIEDY, 1 &b A LOMSMMHE R ORI EET
BB ENREENTZ, G1RIE, I ABRER S RRDHERF SN B 3RS, Hbl
DHT kBN IZFER T RE 2R SR E A L T RE DR DL EER BN D,

5. Bb h I

AlgTld, TEHFIZOHEPSREBEINTNE A V7 V=Y THFILD
WTC, ASD DH 5 FEBIIZED L) il CE=—X) 73 % O Et
L7zo I, fTEINZECEZNLOBES LD L) IR ON, BN
BHECBEEDLONIZOWTIRNT E 72, 2012 SEQHREE R RSN L HLE
HERR L2 [EMKOBBICINT /24 ¥ 7 V=3 THE Y AT LS
DO DIFHZREE O GRE) | TlE, A VI V=T THEV AT LD
BEEEACIANT 725 B OMED FIZOWT, HIEY, kB OE, RBEE,
[GRMEE] OFEFE, LERMFEOMENR, Z=EFBToNTwE, ITEINE
FiE, INo o) LREEM L GHENEREICOWT, HEBHIZB W TEAN
IZED LI IATo T D, FIROFEFES N ke it L, HICHEHY
EHMROBMR P HEIE L DO EHBL T T ENRTE DL, 5k, 17—
VIBBEARIIBOWTERLTCWLIIH-T, ASDDHLTELEED
I ICHEFARIBATHEL T L ONIIONT, HEHG L EEEL 205
L =gt e D, TETFARERL T ZEDPEETH S,

FA VNV THERERIE L0101, RE—ERD 0L O TH
HHETI, FERNTHGE L TEM SN TV LT 2720080 A
BChbo FHRNIZBIBLETF N —AOHELLETH D, DL il
WXL CHERIZEEZ HNDSREE LT, BRI R IS, ERHECTED
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W38T A 7 & #5395 School Wide-Positive Behavior Support (224%5#
DR ATE 28, LUT Tl SW-PBS & ¥ 5 : Sugai & Horner, 2002)
%, Response to Intervention (FHE M/ A4 5 BUtE, LT TIiE Rtl &
9% : Fuchs, Morgan, Young, & Rise, 2003) (2R3 A 3878, FEMAYIZAT
PNTETCnS, SW-PBS X Rtl 1, 1 v 27 I)V— T THFHMEIZBIT A ASD
DHDHFESDOIEFTEL LTHMIZLEZEZONT WY, ASD Db LT &
I L TRERMIZED &) RIRD D 5 DOPIZONT, ERIZESST—4
3EZLRVODPBIRTH S (Crosland & Dunlap, 2012 ; Freeman, Eber,
Anderson, Irvin, Horner, Bounds, & Dunlap, 2006), 5%, {1 Y27V —37
BEOEHDZOIIZ, INEZCOTEb 2R, B LB RIS
EIIZTBH72012h, FRIBEOITEINTR Y A 7 LRI T 25t 20
TV RERHDLEEZEZHND. £ LTRHRWNIZIE, s OEOHEAEDS,
A IN—=V THEEV AT LOBEIZHIKT 5 2 LIRS N5,

5 A
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